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whites and Hispanics, although the coefficient in the EMP2 equation not significant for Hispanics. Here, too, there is no evidence of w experience drawing students out of school.
General scholastic achievement, äs measured by performance on th test battery, is unrelated to the dependent variables for whites. F Hispanics, better performance on the tests raises the probability of being employed and in school. The pattern for the test-score coeffi» ent in the other two equations implies that better students are more likely to be in school, but neither of these effects is significant. However, two of the three coefficients for grades are significant fo both whites and Hispanics. Higher grades increase the probability o being employed and in school and decrease the chances of being emplo; and out of school.
The fact that grade-point average is a significant predictor of employment suggests that employment choices are also made within the context of school. But unlike the case with labor force participati« wherein students choose whether to look for work, employment choices also reflect employers1 choices among competitors looking for work. Because of the highly local nature of the youth Job market (see Borus 1983), especially for younger youths (see Osterman, 1980), it is possible that employers1 hiring decisions are also made with referent to the same school context that students refer to when making their labor force participation decisions.  Therefore, while better school performance increases students1 school attachment and lowers their probability of labor force participation (see Table 7), employers tr; to choose the best students from among those who do choose to par-ticipate in the labor force—if not for their skills, then simply fo: their better discipline (for a similar argument regarding education i discipline, see Bowles and Gintis, 1977).
In terms of specific variables, none of those measuring language patterns or Immigration history significantly distinguishes the four cells of the dependent variable. The only exception to this pattern the effect of non-English-language background in the equation for EM] for whites. Contrary to my predictions, Hispanics' special circum-stances play no role in explaining their school continuation or employment.  If these results are to be trusted, this would imply th; employers do not find these specific characteristics relevant criter: on which to base their hiring decisions.
Finally, unlike the results for labor force participation, none < the subgroups is significantly different in its employment behavior. Apparently, the advantages that Cubans have in the transition into tl labor force do not appear in employment, once the other variables in the model have been controlled.
Labor Force Participation of Seniors
Table 9 shows the results of the logistic regressions predicting labor force participation for members of the senior cohort.  As mentioned above, the main differences between the senior and sophomo] cohorts are that the seniors are, on average, two years older than t]

